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"There is no substitute for character
Power without character is a menace;
charm without character is a snare; cleverness
without character is an instrument of destruc-
tion; wealth without character debauches its
possessor. Seek first God's kingdom and His
righteousness, and you can safely possess life's
other powers,"
-Dr, Willsie Martin
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I N TRQDUCTION
Today the emphasis in child training is on developing,
rather than directing, and on doing, rather than on listening, there-
fore, effective and harmonious behavior is the ultimate goal in child
developnent. Behavior comes from character and the direction behavior
takes is usually the result of the habits one acquires. Everyone is
ambitious for the children in his care, whether parent or teacher,
to so manage the child that he will develop a desirable character,
"One of the few attributes common to all mankind is a desire to have
good children, and one of the most puzzling problems is the building
of character",!
V/e know that if we want desirable qualities in tomorrow's
adult v;e must begin with today's child. Behavior is never incidental
or accidental, but is built up in terms of gratification to the
individual. Our problem is to substitute right behavior for wrong.
New patterns of behavior will be established when it results in satis-
faction and security to the child. We cannot assume that proper
character development will be accomplished accidentally and contrary
to common speculation, there does not seem to be any improvement in
character development with chronological age or school advancement,
! Ellenwood, James Lee, "Building Character", Parent's Magazine,
(October, 1939) p. 24.
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It is the writer's purpose to discuss important qualities
of character and to offer some suggestive aims and methods, in the
character development of the pre-school 'child. Because of individual
differences in personalities, any plan pertaining to a child's social
and moral development must be flexible and adaptable
. The success of
a certain plan vd.th one child will not guarantee a like performance
in every other,
"Whatever the plans adopted or -vdiatever the methods used in
our character-building program, we can sense the general feeling among
our citizens today that character is the ultimate goal of all our
educational endeavor, and that all instruction and all activities of
I
our schools should support that goal."
1 McElhinney, Robert, and Smith, Henry, Personalit:/ and Character
Building
, p. 17.

CHAPTER I
RESEARCH IN THE FIELD OF CHARACTER EDUCATION

ISUMMARY OF RELATED RESEARCH
|
1 !
I
I
Character education has frequently been stressed and has
j
now become one of the most important aims of education. Despite this *
i
growing recognition, hovrever, methods of developing character and tools!
for testing the effects of such methods still seem to be inadequate
|
and the preference for any one best method is debatable. The words,
j
j
behavior, conduct, personality, and character are inseparably related
j
and will enter nearly any discussion of character, as well as such •
i
terms as act, action, and response. Since the child stucfy movement !
in this country was firsrt initiated many investigations concerning ‘
this phase of child training have been made,
li
Many writers believe that personality is the inclusive term i-
|i
and that character is the most important aspect of personality,
1
!
Betts-^ concludes that no absolute line can be drawn between
^
character and personality for the principles concerned vn.th the devel-
j
opment of character will in general hold for the wider aspects of
personality, '
May'^ feels that the tendency today is to identify character |i
education with good behavior, social responsibility, citizenship,
j
and personality adjustment, rather than with religious training, as
^ Betts, George Herbert, Foundations of Character and Personality
,
i
(New York: Bobbs-Merrill Company, 193?) 371 pp,
,
^ May, Hark A,, "What is Character Education?", Parent *s Magazine
,
i!
37 : 21-58
,
April, 1937 ,
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formerly. Merely forcing children to tread the straight and narrow
path gives no assurance that they will continue to do so later when
released from pressure. Children never stand still physically,
mentally, or emotionally which accounts in part for the variation
that is found in conduct,
Flanagan^ reports that most of the theories proposed con-
cerning the causes and consequences of personality differences are
based on very insecure foundations and provide a very inadequate basis
for an understanding of an individual. He concludes that experimenta-
tion should continue to determine the value of hereditary and early
environmental factors in determining individual differences, and that
well-validated objective tests of behavior which would enable us to
secure a comprehensive appraisal of personality in a reasonable length
of time, would be of great value,
McLester^ suggests, from records of actual instances of
child behavior, that it is advisable to start moral education in actual
situations in social crises rather than in instruction which is unre-
lated to the child's immediate need. She kept a record of children's
free discussions of the moral principles involved in their work and
play under her guidance. From this data, she concludes that moral
^ Flanagan, John Clemans, "Factor Analysis in the Study of Personality"
(Doctor's thesis, Stanford University, California, 1935) - 103 pp.
2 McLester, Amelia, The Development of Character Traits in Young
Children (Boston: Charles Scribner's Sons, 1931) - 123 pp.

|i instruction arising out of moral crises seems to carry over into moral ,,
ll
ij behavior and altered conduct in life more effectively than abstract ||
instruction,
l; !•
I;
I
i| Charters^ believes that there is a dangerous weakness in I'
!i
I
I I
j
indirect training of character because incidental instruction is acci- 1
l!
;
I]
il dental instruction, and we should not trust to the simple selection |
|! !
j; of situations as they arise to care for a complete course of study.
j
I! p
!
li
Engleman'^ is of the opinion that "twenty-five normal
i
>
il
I
jl children associated daily in schoolroom and playgroimd relationships ,
j
for a period of six, eight, or nine months, are sure to exhibit, within!
i
the school year, most of the sins of omission and commission that are
j
I
I
known and practiced by any children. It would be strange if there
I
! i
i were no need of dealing with an occasional case of lying, cheating,
j
i !
j
fighting cruelty, vulgarity, profanity, wilful disobedience, laziness, 1
'
I'
I
uncleanliness, and shirking. Each one offers the teacher an oppor- i|
! II
j ,
i tunity to deal with it in such a way that the child may acquire some
!i i
!j
moral strength at the point at which he has shown himself weak,"
II
i; McKnowr^is ooposed to the direct method of moral instruction !
ji
jl because it does not provide for the acceptance or develooment of
!l
j!
responsible authority and lists the follovdng advantages of the in-
i
;
direct method of character development
:
1
^ Charters, W, W., The Teaching of Ideals (New York: Macmillan
I Company, 192?) p. 187.
I
^ Engleman, J. 0,, Moral Education in School and Home (Sanborn, 1918)
p. 61.
:
I q I
;
^ McKnown, Harry C., Character Education (New York; McGraw-Hill Book j
pp. ==
l.'.'.'icJT' ocfnx 1-ovo 'iTi'ixo c)J' fi. fosc. o-s>GX':-‘' ic c .xj.-ii; noiiJ'o.'.'i j si’X
J'ox^T-j'Rdjti fieiiJ' Y-f ^viocaxia a'lO'n ax loj’ aoC' ';cxv,-i;eci
.r-wl joaijaj'-X
nx CB?n>^j5&'w GwcG9’V^-- ® d.Bxid p.ev'r'i.lO'i ^B'lsxTBtiO
-Idgb ex noxdOL''id'ftiii: i#5dnebxOitx +'^o’ix.do io d'os'ix^-' ii
i'X'TffiXB. arid oX xgi/xJ" Jxjn iDXifOifp- aw r;X'- jnox>iox''!jGfiX [cdn^a
'lo P&'inoo oioIrTinOO B od BSi'IS V'F<;,..t E£ Gnol.i>5»jdX& i'_
liWiion ^v, xX- .dn9>. t" Xx.'iJ :£oxnxqo e li 'ic -x 9X3x1/^
TjcTxdsnoivi'^-
T
bt X'fu o'i'5\iXiXQ buB f..o<yr^ ood’''3 xx '£ i.Bx bsXxJiooGeB f.9x-.X.j.t ’
j
liilirw .Xxcfxrix'^ oi c-x s s"/ :: r-- ^ H;U;~ ,-:ie Jc bo'neq £.
r*cxPRX..-*-Oo bns no. bgx’ic / pncr j 'lo t^o.; q£'T?X x'oo'.cp a.
*
9-ir- .i 'U e -iiBoXe ^ bXuov rl ^rao -arB ;J booxioniq ba«; i^orJ f
^H^lJ»eliO ic a. BO Ituioia xoc a.£ rXx-. '10 hsan o*a &'i-w
,aB9nx:»BX tSoaoiijgdoE iX. li/lfo-. ,v ‘xr-'ic.'xq ,\XiT£,aI;v . .X.; t ino
-*icx:|0O f!5 oSiiOBeX arlX j'lriXo one r'oB-" . i ;u’ 4?. aBixrXtaaoXoi'X
I
i
9L..^c 9'iii'roB v^nni ' Li -;o at‘. XB.dX S'V 1. ;i /.Jlw i/^b a? ; *X.Li-
'f9B!tit>! nwOlto P‘'X ea r oXf.w Xa jfixoq oa* ac ' X? r;c "X - a Xv.'iO";
ncx £0 ij'xXsxii Xboqi’.' Xo t.>f''xiXon; lasriil: ..' . ’ o-.' Xve .' ajo ex
X’' * iO»!U'oX‘iV3L': 'lO 9DX’- 0 f-OOf 9f;.7 "a'; 0011 ESCb XX 9Ci/B99<J
_
'
-j'\: Xo -Ojj f X .'tPVbr •.'l» 'ilo‘o oisX e.’':iL anii vX^^vcUixs 9tdx«noq2i’'t
; jn9fT.' revro T9Jo£'iEno xc ooi'-Xaa X:oo ixi>*
npiXxiiiojpf'I : loY vx .' : x;9t»I lo .xx .o ° u c- r'lT ,
( dX^X
,
r/i odnpi
c'
' OiT'
'
lou-O' r..
a I
, ^
•
-
j ii£j 'y
l!
ll
u
!i
ii
i!
!
1
1
i
4.
Ii
1!
i
1
1
1. It is natural, !
1
!
2. It offers frequent opportunities for actual practice.
j
i
I*
3. It may be very timely.
ii
ii
4. It offers opportunities for discussion and reasoning.
Ii
i
5. It offers opportunities for conscious choice.
i
1
1
•
!
6. It offers opportunities for development of emotionalized
attitudes.
1
!
1
7. It emphasizes character as underlying and integrating the
whole personality.
1
The disadvantages of the indirect method are listed by
s
!
1
j
McKnown as being;
1
i
1 1, Apt to be incidental and consequently incomplete.
1
1
2, Prove to having no resultant generalizations applicable
to other situations.
1
i
1
!
1
3* Sometimes slow,
1
J
!
1
i
1 4. Not definitely charged with the responsibility of
1
character education.
5. Forced to depend upon teachers that frequently lack
the insignt to sense the moral needs of children. (
Hartshorne and May, in an investigation of character educa-
1
i
1
tion in children, found that parental indulgence in undesirable prac-
i
1
j
j
tices were closely related to delinquency in children. If adults make
1
threats or promises to children which they have no intention of
completing and continuously are examples of dishonest behavior, we can
(
expect corresponding habits of subterfuge and cunning to develop in
1
1
children
,
1
1
1
:i
1
1
1
1 1
ij
1
^ Hartshorne, Hugh, and Mayjj, Mary A.^ "Studies in Deceit", Studies in
! the Nature of Character, Vol, 1, Columbia Urwersity Character
1
1
1
1
i Education Inquiry. (New York: Macmillan, I92B), pp, 306. i
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Loclchart ’ research dealt with the specific problem of
children's attitude toward law and included administering suitable
tests of mental ability and a survey test of socio-economic status to
see if intelligence or socio-economic status appeared to influence
attitude. "The conclusion seems warranted that intelligence is a
factor in determining attitude toward such laws and situations as are
involved in the tests, provided the mental age is low - eight years or
less. As mental age increases, the degree of intelligence appears to
exert less influence. Sex appears to have no influence of con-
sequence or attitude toward law. The outstanding conclusion is that
children do not differ greatly from adults in their attitude toward
law. The test locates individual cases that differ widely from the
attitude expressed by mean scores but these cases appear to bear no
relationship to age, grade level, intelligence or socio-economic
status."^
Beiswanger ' s^ study considered the value of Old Testament
stories in character. training. Biblical narratives were subjected to
a set of procedures by which their actual worth for children could
be determined, and it was found that aside from their cultural sig-
nificance as Hebrew Tradition, there was little religious value in the
Lockhart, Earl G., "The Attitudes of Children Toward Law", University
of Iowa Studies in Character (Iowa City: Published by The University;
1933), 61 ppl ji
ii
Ibid
.
.
p, 37. j!
I
ii
Beiswanger, George W,
,
"The Character Value of the Old Testament l|
Stories", (Studies in Character Series, Vol. 3, No. 3., Iowa City; j|
-University,of ELowa .,. 1930) ^3=1^ » ^
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Istories. He suggests that it might be better to transfer the time and
energy that has been lavished upon Old Testament narratives to more
fruitful material.
Hightower^ concludes that there appeared to be no relation-
ship of any consequence between Biblical infornstion and the different
phases of conduct studied which proves that mere knowledge is not of
i
I
I
itself sufficient to insure proper character growth.
j
o
Hewlett'^ affirms that the church is a vital experience in i
I-
the lives of children and if she has failed to play an important part
|j
Ij
in the development of character it is the fault of man and not that ji
Ij
of the church. She also suggests fourteen basic rules that might guidell
!i
the religioxis programs of Sunday Schools staffed with trained religious'
instructors. I
May3 reports that the trend today is to identify character
j
education with good behavior, social responsibility, citizenship
jj
I
and personality adjustment, rather than with religious training, as !
formerly. Merely forcing children to follow the straight and narrov; i
I
path will give us no assurance that they will continue to do so v/hen ;
I
they are released from pressure.
1
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Berne's^ investigation shows that there are certain definite
behavior patterns which are a part of a child's personality at a very
early age and that in certain traits individual differences are of
more significance than age differences.
Pendry^ states that character may best be taught through the
use of properly directed activities, "Big Brother and Sister Organiza-
tions", and tasks such as improving the appearance of grounds and
buildings, and constructing dog kennels and bird houses to promote
kindness to animals. By the use of such projects, Pendry maintains
that children develop the trait of kindness by being kind to people
and animals and learn to appreciate beauty by improving the condition
of their surroundings,
Smith3 concludes that the teacher has the most effect on
the character training of school pupils, followed by the curriculum,
athletics, assemblies, organization of the school, and extra-curricular
activities
.
Berne, Esther Van Cleave. An Experimental Investigation of Social
Behavior Patterns In Young Children
.
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"The Organization of the Activities of an Elementary
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Educational Sociology
,
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^ Smith, Charles A., "Positive Factors Which Influence The Character
Education of Boys and Girls in The Delphi High School". {Master's
Thesis, Indiana State Teacher's College, 1939) > 65 p.ms.
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Russell 'si pre-school findings indicate that children learn
more easily from one another than from adults and disapproval shown by
another child is far more effective in establishing a change in behaviojj?
than \dien expressed by an adult. These should be significant suggestiojii
in developing correct social attitudes.
Hartshome and May^ feel that they have constructed a series
of tests which will measure certain aspects of character and have
developed numerous techniques for testing honesty, though the correla-
tion between moral knowledge and actual deception are not high.
Bronner^ affirms the li.Jitations of testing the actual be-
havior of individuals in ethical situations when he points out that
information, rather than moral conduct, were being tested,
Weber^ states four rules that teachers should follow in
strengthening good behavior: first, we must encourage learners to
express their honest commitment s j second, we must be aware of these
commitments; third, we must organize oiir teaching so that the learner
will acquire pertinent facts and information which will enable him to
re-examine, continuously; and fourth, we must continuously obtain new
knowledge of the learner's commitments as they change and grow so that
we can provide growing experiences through which he can obtain further
facts pertinent to his new gpals.
8
.
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Company, 1928); 432 pp.
3 ,Bronner, A, F., "The Apperceptive Abilities of Delinquents", Journal <»f
Delinquency
. 7; 43-54, January, 19^. f
Weber, C. A., "Character Building", Nation's School, Vol. 34: 42-43
October, 1944.
cie^blluo J.-iiJ e^L,oio(\l o;::^nIbfii'i loo. C' -^e'
\d ;.-;on-. L-vc‘"'-:'^re jr^ bn.« jo'll ni?n.l eno ;ncn'l vlisBo .-'lOii
'floxvci;^? r.i X .iiiJi-.i.L'.jf.jao ni' o ’ j , O'-’ n© ''K': ^.G'A r-i. bihiu -te'ioonjs
ai^idt'.o' rjjP. JsiBolb ‘Sinls sd bluo.dp 936.il .JiirbG iifi ~^d ..oc.rs'r.^x.o iixidJ
.-^•zr-julfcB jBiooa dos'i'ivo z-nr. olsv^ib r:i
,
’ o
e.&x'iss R bodoiridc.r:oo avBfi -'ddJ .U'id Jsn'.
-^b.I bas sfnoife jnx';
ov£.. DiiF. leioGisiin lo adosms nledneo eiuaBnj Urr . oiiv 3 is9 i- 1
-sle'iioo 9iiJ ..[SS'-aor. .. Idf.i'J lol ^©irpIrnosJ Booisinun beaoluvab
.'bil.i .iw;'. j'lB rio !»}>. oojb IbjJ'jS' i'Jib o^boXwonS IG^om l Xj
! XotrXoB s:iJ ’o.XJesX lo Bfioio liJ 1- iX ogJ a;ni'.ii3 ^©xinon?
JBiiJ- duo eXxiXcu c*. ' i^fiw ajjoxJxx/..TXc L'ox> j6 n.t ^ Lx:jpxvijiit lo "oXvBri
.- 9 je;.X .:i^-d fs'I G.'
,
J :j ,','O : 1''.'0 X;;'IC.’J li. .Ij TSiiw X ,. 1C i.j43iinolitX
O'; ’. 'c>JXf‘i bjL'oUx -n j.'. -£•>j dPiiJ ixol G.oj'/'Je *^edo
Go •'• x'loooiij i 3-' ^ +rr; .-, ;"fGXVf-.j5d r-cc‘- ai.Xne.GJr.fis'^ Ja
©eeof ’Jc 9GX'.,.: »d Jeif.;- ok fU'o , ; . jiOi> go jgL-.ic,. T:x©.'it ae?*' 'j©
'loiTXCsX oiiS JBd’ Oo ’loinG/.s j 'o -. 9':3iLG;','io JEX.-.5 9 - .I'Ti.'lj j GXnsii'.Jii . 'oo-
oj ':L old£:i9 I.I sw "ioxr;w POX b-'.i T:/!!:! bn:, p jvt 'i brerudiac: e'licpoR X'r.;
v.'.Gn iXBXdo X-t -'‘CJxnx-b T O jniii' On Joco
,
f*.'ix;;:''.r.?r'"
dG ' ’ K *! “'rt.*' -Mtx.io j^9.bt pf. .gt
-oX “f'd lo o-^b:' 'v/or^i
TG:'; o . . :t: ^d(./ i.oD = i d oxiiv/ aoor.o io', oi'Xvo': iig-> .yw
.t'lf'OJJ. K'9!’ 2Xil oJ X XlM'i ...O'l
’•
,
io ' '.f 'xac . tO'=*Ii J ‘[ lo . OJ .
[o 'oyoi lo ’'inx I r — ,3 ,
.
,i. 0^0 I - V
n illiiiox-.-. y^Aj .rl^-’rob n
« £ . • e n ' .
: i '. eeJ
.
J
.
;
• f Bi*. 'lOi .'S
? i'
,
’’r
>
' ii9 .‘li f« ©VxX'.OOO-, /
./•ixGG'-'j
.
‘•C. M •
b'r
'
— *
r
! ^
1It seems quite apparent from these studies that educators
j
and students of child life hold that the early years of a child set
j
the pattern for later life and that many forms of deviate behavior
I
in adult life may be traced back to neglected childhood. There ap-
j
pears to be \miversal agreement that in the young dhild early behavior
deviations may be discovered -which may be interpreted as signals to
future major maladjustments in society. Only a few cling to the idea
j
that character is inherited for we now have abundant evidence that
character is determined by the kinds of experiences encountered in
early years of childhood. "We have blamed our misfortunes on the
banker, on Wall Street, on the Republicans or the Democrats, on the
delinquency of foreign debtors, or the capitalistic system, on the
rich, on technology and overproduction — in fact on everything and
everybody except ourselves".^ Luckily, man is educable. The writer
hopes to point out that there is much in the conclusions of investi-
gators in child education that earnest parents may find helpful in
guiding their children to well adjusted socialized adult life.
1 Link, Henry C., The Return to Religion . Macmillan Company, 1936.
p. 131.
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CHAPTER II
PHASES OF CHARACTER
i
ll
CHARACTER DEFINED
It is said that people differ in character as completely as
they differ in physical characteristics. It is the qualities of
character which make for the individual personality. We set up certain
standards of action, tastes, ideas, and habits as being unworthy of the
term "good character". To live up to these standards is a test of
character. In time of disaster, it is easy to tell a person who
possess a good character, for that person will remain calm, steadfast,
and dependable. It is this power that we want to instill in our youth
j
1
'
of today so that his behavior will be the result of his own decision
j
t
based on the qualities of good character, rather than relying on the
suggestion of his friends.
I seem to see three things in the work-
ing of a good moral character: first, a sensitivity
as to what may be involved in a situation; second,
a moral deliberation to decide what should be done;
and third, the doing or the effecting of the deci-
sion so made.l
At present there is widespread use of the term character and
the words "good citizenship" and "good character" have been used inter-.
i|
changeable by many persons. The earliest recorded use of the word
jj
character seems to have been by King Ptohotep^in Egypt, twenty-seven
centuries B. C. "Precious to a man is the virtue of his son, and good '
Kilpatrick, W. H., Foundations of Method
,
Macmillan Co., 1925* p. 337il
ji
Betts, George Herbert, Foundations of Character and Personality
, }|
Bobbs Merilll Co., N. Y., 1937, p. 4. ij
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character is a thing remembered." A few quotations may give enlighten-^
....
ment to the basic concept of character.
j
}
t
Watson: Real character growth comes in proportion
as either children or adults face their own prob-
lems frankly, predict consequences, make their de- |
cisions, and in practice suffer the consequences,^
j
I
1
i
Bagle.y.: Moral character certainly presupposes as
its basis a multitude of effective specific habits:
the habit of brushing one's teeth; of shin-
ing one's boots; of speaking distinctly; of
repressing the desire to yawn, the impulse to
strike, and a hundred other impulses that nature
never intended to be repressed, yet the habitual
repression of which is essential to civilized life.^
1
1
1
Dewey and Tufts: Character is whatever lies behind
an act in the way of deliberation and desire,
J
whether these processes be near-by or remote,
3
An investigation into Funk and Wagnall's New Dictionary re-
j
1
I
t
1
1
veals that character is defined as "a list of mental and moral quali-
1
i
i
L
ties belonging to an individual rate as a whole".
^
1
j
1
Webster states in his Collegiate Dictionary that "character
1
is that stamp of individuality impressed by nature, education, and
!
i
, 1
habit
,
1
1
i
^ Watson, G, B., "The Pro.iect Method", Y.M.C.A. Forum Bulletin,
March, 1924.
j
2 ''
Bagley, W. C., Classroom Management, Macmillan Co., 1907, PP. 228-229|i
3 Dewey, J., and Tufts, J. A,, Ethics, Henry Hold & Co., 1925, P. 203.
i
i
Funk and Wagnall's New Standard Dictionary of the English Language,
London; New York, Funk and Wagnall Co., 1835.
*
1
5 V/ebster's Collegiate Dictionary, Fifth Edition, Springfield, Mass.,
U.S.A., G. & C, Merriam Co,, 1936.
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These definitions would lead one to believe that character ;
I
is made up of many qualities and that through proper training, quali- |
ties which imply a fine character may be developed. I
I
Everyone has character, the sum total of his characteristics,!
and one is described as "having character" or "lacking in charact-er"
.
Dr. Cyril Burt, an English psychologist, defines character as "the sura
total of those personal qualities of mind which do not constitute or
are not prevaded by intelligence. They are marked by feeling rather
than by knowledge; by will rather than by skill".
Fine character and emotional stability and a pleasing
personality do not just happen; they are achievements gained in the
process of becoming an adult.
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NEED FOR CHARACTER DEVELOP^iENT
Kany years ago, Emerson wrote, "The true test of civilizationi;
ii
is not the census, nor the size of cities, nor crops — no, but the
j
I
kind of a man a country turns out." The truth of these words is being
/ •
I
brought emphatically home to us in our present post-war era, and there '
has been an increasing need for interest and emphasis on character
development because of the enormous rise of crime and delinquency.
Educators and students of child life now believe that it is the early
!i
I!
years which set the pattern for adulthood and that to neglected child- 1!
|l
hood may be traced the many maladjustments of later life. Childhood
|j
• I
.1
is now accepted as being an important period in itself and not merely
j|
'
I
as a time to prepare for adult life. Nursery schools and clinics
|j
are constantly trying to perfect techniques that will aid the diffi-
culties of young children so that undesirable behavior patterns may be
discovered early and adjustments made before they become serious
personality problems.
A glance through our papers and periodicals brings home to
us the prevalence of crimie. There are many causes of youthful delin-
quency but one of the most frequent is im>iiolesome home and community
life. It is erroneous to assume that delinquents come entirely from
broken or poverty-stricken homes for many come from homes where every-
thing is apparently provided. Herbert Hoover, in addressing the White !1
House Conference on Child Health and Protection summed up the trend of
;;
'1
thought of the meeting by saying, "We need to turn the method of inquiry
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from the punishment of delinquency to the causes of delinquency. It
is not the delinquent child that is at the bar of judgment but society
j|
itself."^ As the home is one of the first factors in society in de-
veloping or hindering delinquency, it is the endeavor of the writer
to study and suggest how it may help in developing right-thinking and
right-acting citizens.
Hoover, Herbert, Address at White House Conference on Child Health
and Education. School and Society
,
Vol. 32, No, 851, p. 713,
November 29, 1930.
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AIK IN CHARACTER DEVELOPMENT OF THE PRE-SCHOOL CHILD
The aim of character development in the pre-school child
should be to supply ehough types of experiences which will give
practice in correct performance with satisfying results so that the
child will be equipped with habits and ideals to help him correctly
perform in similar unpredictable situations later in life.
The one main objective of character education is to teach
the individuals "Those ideals and habits that will result in the crea-
tion of the greatest amount of wholesome enjoyment for the greatest
munber of individuals over the longest period of time,"^
^ McKown, Harry C., Character Education
,
McGraw-Hill Book Company,
New York, 1935, p. 39.
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CHARACTER DEVELOPMENT OF RETAxiDED CHILDH£1\[
The writer adopts the view that all of a child's early ex-
periences, plus his inherited characteristics both mental and physical,
may be reflected in his social and emotional behavior as a growing
child and later as an adult but that no child is bom a delinquent.
Kvaraceus, in his study of juvenile delinquency, concludes that de-
linquent behavior "is learned and acquired",^ Studies have been made
concerning factors contributing to deviate behavior, such as heredity,
traits, physical characteristics, environment, and maladjustment to
school life.
The home and school should be a partnership and should have
confidence in each other. Up to the time the child enters school,
the community and the home environment have contributed to the charac-
ter development and it is to the school's advantage to utilize this
background. Successful attacks on juvenile delinquency will come only
to the degree that the school (l) concerns itself with behavior,
(2) identifies undesirable behavior patterns, and (3) utilizes other
j
2
community agencies.
j
The traits bom in a man are enormously important. It has !
been estimated that eighty per cent of feeblemindedness is hereditary.^ i
Kvaraceus, William C., Juvenile Delinquency and the School
, p. 296, !;
Yonkers-on-Hudson, New York, World Book Co., 1945.
p i‘Kvaraceus, William C., Address at Sandwich Luncheon, Boston University
Summer School, August 13, 1946.
;;
3 • 1Haviland, Mary S., Character Training in Childhood
, p. 7, Small, j
Maynard & Co., Pub. 1921.
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We know that according to the laws of heredity acquired characteristics!!
i
cannot be inherited but that any innate characteristic possessed by both
parents is doubly liable to be passed on to the child.
According to Kvaraceus^ the earliest years of the child's
life are of tre.nendous significance in setting the pattern of the
child's personality and modes of adjustment of life situations. The
roots of much of the child's behavior can be traced back to the earliest
months of life and even as far back as the early attitudes and health
of the parents prior to the birth of the infant. Gesell, in speaking
of this early period, calls it "the most critical epoch of the develop-j
I
ment of the individual", "when deaih, disease, and accident then take
j
the heaviest toll".^
j
I
. i
As the behavior patterns of an individual are most complex
|
and extend back into the immediate and distant past, the effective !
!
time to lay the foxmdation of a strong character appears to be baby-
I
hood, 3 !
ViTe must begin not with adults viiose habits and
ideals are set, but with children who are still
plastic. We must begin with children in the home,
the school, the street and the playground.
— Charles Eliot
Kvraceus, William C., Op. Git. p. 59
^ Gesell and Others, The First Five Years of Life
, pp. 314-315, New
York, Harper & Bjxis., 1940.
^ Haviland, Mary 3.,OP, GIT. p. 49.
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The mentally defective child is frequently a delinquent
because he is not able to perceive social situations, realize remote
consequences, and profit by instruction. This type of child is less
likely to discover for himself through experiences and observations, thje laws
which govern conduct and make for satisfactory living. Hollingworth
states that, "Psychologists working in penal institutions have shown
conclusively that crime and delinquency of all kinds are closely re-
lated to mental subnormality and that there is no longer any question olf
the fact that delinquency and mental subnormality are casually related,'
One feels that Kvaraceus does not tie mental deficiency and delinquency^
so closely but attaches much significance to other factors.
Surveys of the intelligence of delinquents have
revealed near-average ability, with heavy
weighting in the direction of the dull normal.
In spite of this strong leaning toward "dull"
classification, we can hardly maintain that
intellectual inferiority in and by itself causes
delinquent behavior. Many dull and inferior
children in the general school population never
commit delinquencies; many average and bright
children do commit delinquencies. When this
factor of low intelligence is combined with
other burdens of living which characterize the
home, the school, and the neighborhood, it seems
very likely that the dull children should be
more readily predisposed toward delinquent be-
havior. They lack the judgment to resist the
suggestion that they engage in delinquent
behavior
,
Character traits of children have been evaluated by measuring their be-
havior in actual moral situations. Some social attitudes have been
Hollingworth, Leta S,, The Psychology of Subnormal Children
,
pp, 18 - 19, Macmillan Co., New York, 1922,
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studied and many traits such as "self-control", "trustworthiness", and |!
I'
I
"cooperation". Results of these investigations show that children
|j
with high intelligence more often received high scores on tests of
moral conduct. Although data shows that more dull children are
delinquent than bright, there is "no casual relation between intelli-
gence and crime", according to a study by Jones.
^
It has been thought that physical characteristics either
inherited or acquired might be a factor in delinquency. The Glueck's^
study of one thousand delinquents in Boston found that only thirteen
per cent of the children were in poor physical condition. The
New Jersey Juvenile Delinquency Commission commented that there v;ere
no studies that showed consistently that children who are subnormal
physically become delinquent.
There have been suggestions that the position of the child
in the family might offer an explanation for behavior deviations.
Statistics generally seem to indicate that the intermediate children
of large families are most likely of all to become juvenile delinquents
The New Jersey Delinquency Commission's analysis of more than twenty-
one thousand children dealt with by New Jersey juvenile courts ffom
1930 - 1937 revealed that - "The highest relative frequency of de-
linquents is to be found in the intermediate children in large
Jones, Vernon, Character and Citizenship Training in the Public
School
, p. 309, University of Chicago Press, Chicago, Illinois, 1936 .
Glueck, Sheldon and Eleanor, One Thousand Juvenile Delinquents
,
Harvard University Press, Cambridge, Massachusetts, 1934 .
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families, vdth the youngest children in large families shovd.ng the
j
second highest rate. The lowest rate is for only children, followed
j
T !by the oldest and youngest children in families having two children.”-*- •
i!
Though- studies show that the capacity for moral responses ar^;
|!
somewhat limited by inherited intelligence, studies of children's be- ll
havior also fail to prove that there is an innate power of moral dis-
crimination. This causes the Merry's to conclude that "character is
largely the result of environment, which places a great responsibility
2
on the home, school, and church." Kvaraceus states in his study of
juvenile delinquency "while it seems evident that certain undesirable
traits in personality, assuming that intellectual dullness is an un-
desirable trait, are found with greater frequency among delinquent
children than are reported to exist among non-delinquent children,
there is no one characteristic which is shared by all or even by a
majority of delinquent children".^
It is most important for the safety and welkre of the com-
munity, as well as for the individual, that all retarded children
learn to conform to certain standards of conduct, and luckily good be-
havior can be taught to children of limited intelligence. Since con-
duct is largely a matter of attitudes and habits, desirable ones can
1
I
I
I
I
I
^ Justice and the Child in New Jersey
, p. 85.
p Merry, F. K., and Merry, P. V., From Infancy to Adolescence
,
p. 291,
Harper & Bros., Pub. 1940.
^ Kvaraceus, William C., Op. Cit., p. 134.
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1 TiiHiipple, Helen, Making Citizens of the Mentally Lindted
.
Public
School Publishing Company, Bloomington, Illinois, 1927, pp. 29-39.
best be established through experiences and situations which will call j!
|l
upon the pupil to exercise the desirable traits londer consideration. i'
To a considerable degree, success in life depends as much upon correct II
i|
attitudes and habits as upon a wealth of ideas and information for an jl
honest, faithful worker may hold his job when another more intelligent,!
but less reliable, loses his.
The following procedures are suggested by Whipple^ in de-
veloping correct behavior in mentally retarded children:
1. Suggest what to do, rather than what not to do.
2. Use praise as an effective stimuli in the case
of subnormal children.
3. Capitalize on special talents.
4. Make use of social approval.
5. Inspire confidence.
DESIAABLj: TRAITS
1. Obedience - making sure the child has ability
to understand and execute the demands made.
2. Honesty - doing own work, playing games fairly,
respecting rights and property of others.
3. Thrift - intelligent conservation of use of time,
4. Self-control - disputes settled by other means
than fists.
5. Industry and Perseverance - make certain assign-
ments are short enough and easy enough to bring
the work within child's power of accomplishment.
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6. Good hiimor - Encourage good-natured losers and i
the acceptance of criticism in good spirit.
I
7. Trustworthiness - assume responsibilities of
j
duties and activities.
8. Self-reliance - arouse confidence in their own
j
abilities
. j
I
9. Orderliness - systematic arrangement of be-
j
longings
. \
\
10. Loyalty - understand importance of loyalty to
family, class, school, employment and country.
11. Good manners - ordinary polite usage of
society; respectfulness, courteousness,
}
thoughtfulness, attentiveness, graciousness,
|
and helpfulness.
Character development should be the final aim of education i
22
.
for intelligence without moral responsibility is detrimental to
society. Intelligence does function in forming our ideals and princi-
ples, but it is not the basic function in character formation. "The
fundamentals of character are truth and justice and a sense of their
value and relationship in man's dealing v/ith man".^ Dr. Ira S. Wile
believes that a high degree of character-development does not come
through a direct appeal to the intelligence but results from sug-
gestion. The suggestion that goes to formulate character is often far
more efficient than the direct intellectual appeal. The essence of
character' may be found in the words of the prophet Micah, "To do
justly, and to love mercy, and to walk humbly with thy God".
1
I
I
^ Chicago Association fot Child Study and Parent Education,
Intelligent Parenthood
,
University of Chicago Press, Chicago, Illinoi^,
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INFLUENCE OF HOME AM) PARENTS
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This study attempts to present, in simple form, some of the
findings of students in the field of psychiatry, psychology, pediatics,
mental hygiene, and education in attempting to prevent and overcome
undesirable attitudes and behavior in pre-school children and to help
the reader to a better understanding of established practices and
procedures which will aid in character development. The author will
outline some of the essential needs of the pre-school child and sug-
gest ways for meeting these needs in order to assure our children a
measure of this "happy, satisfied childhood". These suggestions are
based on the findings of authors, some of whom are cited in this
section whose contributions to the field of character education have
furnished the authority for the following sections of this presenta-
tion, As the home is one of the first factors in society in develop-
ing or hindering undesirable behavior, this is an attempt to study
and suggest how it may help in developing right-thinking and right-
acting citizens.
"The oldest of all agencies of character education is the
family. Although it has been steadily surrendering educational
,
functions to other institutions through the ages and particularly
during recent times, it remains today the most powerful of all in-
fluences affecting the moral growth of the child".
^
^ Department of Superintendence, Character Education
,
Tenth Yearbook,
1201 Sixteenth Street Northwest, Washington, D. C,, 1932. p. 18,
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The home, the neighborhood, the school, the church and the !|
!i
community organizations all have a share in influencing the life of j
the child. As the home is the first training center for the child, it
can be a powerful agency or a destructive force in developing desirable i|
j
social behavior as it disperses authority and responsibility, A
j
i
principle of progressive education is "discipline in the sense of
{
;i
I
growth toward self-discipline" . The general atmosphere of a home j
i
has more effect on a child's behavior than the parents' conscious I
I
efforts at training. Parents, in their conduct toward young children,
|
are too often governed by their emotions instead of turning to scien-
tific findings concerning child development,
i
Parental friction has a very bad effect on a child. I'flien i
i
something goes wrong at home he no longer feels carefree as his
|
playmates and immediately realizes he feels different from the rest,
j
!
Because he feels that his family is different from that of his play-
|j
mates he will eventually act differently. The group soon notices
this, and he is set apart. Children need to feel the security of
"belonging", not only to their parents but to their play group as
well. If this security is jeopardized they will develop traits which
may influence their personalities all of their lives.
There is always a cause for behavior, even though the cause
is not apparent and is even unknown. No child is bom "bad". His
behavior is often the expression of deep emotional needs. He will only
II
l|
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misbehave vrfien he loses confidence in himself and gives up hope. For
this reason, children need constant encouragement which depends upon
sincerity and recognition of the personal value of the child. By
our faith in an individual we can instill self-confidence and courage,
never forgetting that a child's paramount need is affection. By the
time the child is a year old he begins to copy the acts of other
persons and the tendency to model certain behavior on the acts of
others is at its height by the age of three or four years. "Cruelty
or unkindness on the part of the parents toward each other or the
children can hardly escape being reflected in the behavior of the
child. Criticism, fault-finding, intolerance toward the school or
church, find expression in the attitude of the child toward these
institutions."^ The easiest and most natural way for a child to
acquire good character traits is to absorb them from his home environ-
ment. Nervousness, irritability, and a loud voice are contagious for
a child is very responsive to his environment. Kindness, a cultural
voice, and good manners will have an equal effect in producing
favorable responses. Many people still feel that there is no escaping
a large number of maladjustments such as tantrums, fears, bullying,
and timidities, but nursery-school people know that "The number is
^ Betts, George H., "Foundations of Character and Personality ," the
Bobbs-Merrill Company, New York, 1937
. p. 186 .

much greater than nature ever intended and that our own conditions of
living are often directly responsible for them. By reducing tension
and the extremes of affection and coldness to a relatively temperate
middle groimd these difficulties may be reduced to a minimum",^
Parents are the most important single element in a child's
environment and regardless of their ability to supply material things
can still give their children love and inner security. If the child
is happy and confident "his world will be a good place" . Children need
the stabilizing influence of adults who are concerned about them and
to whom they can turn for help and comfort. The way a child feels
about his family and home is the way he will feel about the world, and
for a little child the home atmosphere does represent the whold world.
It is his first social unit, and when he later faces situations in
the world he will interpret them in accordance with the experiences
he has gained in his own home.
"Reliability depends largely upon the child's teaching and
his environment. Homes basing their policies on fair dealing and
straighforwardness usually develop children with these same qualities.
The parent is continually being tested and appraised by the child.
The slightest tendency to dishonesty leaves its mark."^
^ Stoddard, George D., "The Kindergarten and the Nursery Schoql",
The Journal of the National Education Association
,
December, 1932,
p. 280.
2 Boysen, Agness, First Things First
,
Associated Authors, Chicago,
Illinois, 1938. p, 13^.
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The first year is the most formative year of life and atti-
tudes may be formed for life during this period.
"A child begins at birth to organize his pattern of behavior
in relation to his specific needs The more opportunity he has
for practice, the more fixed become the patterns".^ These patterns
vfill differ in each person because the behavior is alvjays directed
towards the satisfaction of the individuals' needs and wants which,
of coiirse, vary in every individual.
In the past it was advocated that definite schedules for the
baby be strictly adhered to, but after much study authorities have
decided that even the littlest baby is an individual so the program
should vary to suit his needs. If not, the mother all imknowingly
may build up in her child negative attitudes, subbom reactions, and
a sulky or unwilling way of feeling and acting towards people and life
which will follow him all his days. The baby who has been sternly
regimented against his infantile instincts in the early years of his
life may become a moody, unpredictable, anti-social citizen later on.
A young child needs warm affectionate treatment in order to feel safe
and secure in his parents' love and plenty of protection and sympathy
without indulgence when disaster comes - yet be stimulated to use his
Blatz, William E., Understanding the Young Child
,
William Morrow and
Company, New York, 1944, p. 154.
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Iown powers and make his own decisions. We know that a happy person
is a better citizen than an \inhappy one, so by making children happy
we are taking the first step toward securing the best citizenship we
can get from them.
The competition among brothers and sisters is one of the
strongest influences in the development of every child. ^ There is
often a conflict between siblings vdiich parents are not aware of which
leads to the strengthening of undesirable traits. This spirit of
competition within a family calls for a deliberate effort to develop
united activity and common interest in order to increase a feeling of
belonging together. Family games, tours, outings, and discussions
are effective in lessening competition within the family and over-
coming the possibility of a feeling of neglect on the part of any one
child
.
i
Children place little value on wealth and some extravagantly-'
supplied homes have produced unhappy, maladjusted children. However,
j
Gessell states "Underprivileged pre-school children suffer not only
|
in a physical sense. They suffer psychologically. They feel mental
|
i
insecurity. In crowded and shiftless homes they develop anxieties and
j
perplexities. Innumerable households still use methods of harsh !
I
discipline; chronic scolding
,
shouting, terrifying threats, slapping, I
beating. Needless to say, such inconsiderate disregard for the dignity
^ Dreikurs, Dr. Rudolf, The Ladies' Horae Journal, December, 1946,
p. 40.
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Iof the individual is inconsistent vd.th the spirit of democracy. In |
,i
fact, misguided and crude forms of child management are so widespread
li
as to constitute a public health problem, a task of preventive mental
j|
i
hygiene."^
j
I
It is the parents that make the home. The good home starts
|
’ i
functioning for the child when the mother first satisfies the baby’s
|
need for physical comfort. In this way the child forms his earliest
j
i
attachment to his parents and it increases while they are able to grant ji
Ij
him satisfactions. When these have to be refused for any reason, an '
!|
I
angry child may result and here enters the training of the good home.
\
.
jGradually the child learns to accept restrictions and discipline for
|
!
the sake of his parents. This interchange of love for restriction is
j
i
the basis of character training and conduct. The following points are
}j
those agreed upon by a group of doctors of childhood when discussing
what made a good home for a child:
A good home has little to do with money - and money
will never buy it.
A good home for a child is less possible among the
very rich than among the poor and the sturdy middle
class
.
Poor parents - yes, parents decidedly poor - are to-
day providing and making many of the best homes for
childroi in the United States.
A good home is almost impossible unless both parents
sincerely love each other and also sincerely and
wisely love all their children.
^ Gessell, Arnold, The First Five Years of Life
,
Harper & Brothers
Publishers, New York, 1V40. p. 310,
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No home, despite all its other advantages, can be
really good if the father delegates all the responsi-
bility for the children to his wife. The father
must contribute his share in making the home good;
and this is a share beyond his financial support
of the home,
A home may be a very good home for children and
yes be most modest, bare, even primitive, in its
appointments. The first fundamental quality of a
good home for children, and perhaps the most important
is emotional and spiritual. Cheerful, loving,
interested parents are the beginning, right-minded,
steady, sympathizing, reasonable wople, people \4io
love each other and the children,^
No other undertaking presents so many opportunities for
II
II
I
!i
I
I
I
school and home conflict as character training, "Thou shalt not swear" ji
i!
says the school but the child’s idolized parent swears. The school
j|
must preserve the pupil's respect for his parents and it must hold to j'
j|
its own standards at the same time. Children quickly absorb the
|j
attitudes of the grown-ups around them and even absorb their feelings |
j
and prejudices. Children will just as readily respond to positive
attitudes of cooperation and tolerance as negative ones, and it is
I'
the adult's responsibility to guide them in the right way. To the child
it matters a great deal how his parent and teacher look at human life
and he is sharply aware of their slightest reaction.
As he hears their casual talk, observes their action
day by day ,,, such a topic as the news -of the day
may come up in review during mealtimes. From the
parents' comments on those items, even if those com-
ments be no more than the passive silence of ac-
quiescense, the child receives the real moral
instruction of his life,
2
^ LAvine, Dr, Milton L,and Reich, Mrs, Eleanor, Report of Meeting on
j
Child Training. Boston Sunday Post
,
January 5, 1947.
^ Fisher, Dorothy C., National Parent Teacher
,
September, 1945, p. 6. i
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We can strengthen correct behavior insofar as we are willing
to practice it ourselves. It is important for children to feel that
adults have deep convictions and can act on them. Angelo Patri^ be-
lieves that the most effective teaching is performed by example. Like
father, like son. Adults can best teach children to be loving, useful,
and sympathetic by being so in their way with them. A great deal of
what children learn is learned accidentally and by little happenings.
Words dropped impersonally into ordinary conversations may develop in
the child certain feelings of sympathetic understandings of people's
feelings, rights, and duties. When the parent or teacher stands up
to trying conditions in everyday living with calmness and cheerfill-
ness, the child can be expected to absorb that spirit as he lives with
that spiritual strength day by day.
'I
Patri, Angelo, The Boston Traveler, December 6, 1946,
I
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HELPS TO GOO) BEHAVIOR
«
Regularity in a child's routine is conducive to good behavior.
Children are less likely to quarrel if they do not play at one thing
too long.
Children desire approval and if constantly given disapproval vdll
develop nefeativistic behavior.
"Do" is more effective than "Don't", Avoid words that block action,
then direct response along favorable lines. Children are sensitive
to suggestion and will often respond to suggestion of good behavior.
Explanations and directions given clearly bring better responses them
lengthy commands.
Offer a choice when redirecting children's behavior - "Will you do
this or that?"
Children learn from desirable examples certain standards of behavior
and quickly sense what is acceptable to the group and what is not.
Avoid threats for the fear may be connected in the child's mind only
with "getting caught" doing wrong.
Pass lightly over many faults; they will disappear of their own accord.
Appeal to the child's self-respect. Never humiliate him.
Rewarding methods are far more effective than physical punishment
vrfiich often leads to revolt.
Occasionally a child nay "go to pieces" so completely as to disrupt
his associates and may need to be removed to a quiet place vrtiere he
may relax, but the isolation techniques should never make the child
feel that he is cut off from the group as punishment, but rather to
acquire control.
Select words that have some relation to the child's stage of learning.
Affection is one of the child's basic needs. Give plenty.
Be sure you and the child do plenty of "enjoying" together.
Take time to listen to children. Children gain release through talk-
ing it out and play activity.

Don't expect children to be good-natured and compliant all the time.
Are v/e?
Every child is entitled to the best health possible and the healthy
child has the best chance of grovdng into a wholesome adult.
Children find emotional release in messing with moist clay and finger
activity.
Be ready to be sympathetic. Say - "I know how you feel". Ask your-
self continuously "How is this child feeling?"
Discover the causes of the undesirable behavior and work from cause to
result.
Show consistency in dealing with behavior.
Remember: Moral growth cannot be measured in pounds or in inches.
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INDIRECT vs DIRECT METHOD
We need character in our youth of today as we have never
needed it before. The schools of Detroit have seriously accepted the
responsibility of teaching those things which they consider make for
good character. The official publication of the superintendent of
the Detroit schools points out that historically the means of develop-
ing character in pupils have passed through four^stages which
parallel more or less the changes in education, generally:
1. The Colonial period, in vrtiich the aim of all
education vras to learn the Bible.
2. The moral period in which all stories read
had a moral ending.
3. The period of teaching specific character
traits.
4. The period of developing "the whole child" -
the stage which we have reached today.
^
Because we accept the truth that children differ in intelli-
gence, physical ability, environment and temperament v;e must accept
the responsibility implied that one method alone which might develop
good behavior in one child cannot be depended upon to be effective
for all. We must vary our procedure with different children and use
a variety of methods and means. The writer has found that suggestions
for developing character usually fall into two groups: the direct
method and the indirect.
II
^ The Nation's Schools, Emphasis on Character
,
Nation's School Pub.
Co., Inc., Chicago, Illinois, July,, 1%4, p. 32.
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Those vriio oppose the direct method of moral instruction
claim that it does not guarantee the acquisition of desirable traits
and habits nor does it provide for the recognition, acceptance, or
development of responsible authority. No one can teach a child how
to act in all thousands of situations that he vd.ll eventually have to
face alone but by giving opportunities in accurately sizing up situa-
tions, weighing the possibilities of action in terms of effect, and
chossing the most worthy action, the child is receiving practice in
developing character. "Teach a child honestly hov/ to reason out his
moral problems and his character vd.ll take care of itself."^ Socrates
believed that no individual wovild reject any clearly comprehended
appearance of the right. Something is wrong vd.th his world vdien a
child is naughty and inarticulate. He is unhappy and his naughtiness
is what Weils calls his "cry of despair".
In the pre-school years, the fantastic types of imagination
appear to be at their height. Children of this age respond to stimuli
fully believing the resvilt of their imaginative mind for the image
aroused by the stimuli seems to be so vivid that it is taken for the
object itself. The creative imagination is seeking an outlet and adult
should pause before condemning these fanciful stories as untruths.
Charters, W, ¥.
,
The Teaching of Ideals
, p. 347, Macmillan Company,
1927.
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This ability is a gift, and if directed carefully, may produce an
artist or a scientist,^ "The boon to the child’s personality at this
age is his distractability. He can easily be turned from something
he should not be doing to another pursuit, and should be distracted
rather than punished.
It is important that children be given much practice in
performing correctly vd.th pleasant results. The laws governing character
1|
education set up by the Head Master's Association in Secondary Educa-
j|
ij
tion substantiates this.
1. Pupils learn best by associating new materials
with known materials, especially those coming
out of the commonplace ordinary experiences of
life.
2. Mere association is not sufficient opportunity,
for practice is essential. Practice stamps in
the impressions emphasized and is one of the
more effective factors in attitude development.
Punishment may teach children what not to do but does not
point the way to desirable behavior. Nagging and scolding are un-
desirable in dealing with the pre-school child because they tend to
fix attention on the deviation from good behavior by surrounding it
with a heightened emotional tone and leave the original cause for that
|
particular behavior unchanged. On the other hand, reward or approval
may be effective on one individual while punishment or disapproval
may be more effective on another.
Andrews, Elizabeth, The Development of Imagination in the Pre-school
Child . 1930. University of Iowa Studies, Vol. Ill, no. 4.
Spock, Dr,, Boston Sunday Globe, February 9, 1947, Cornell Medical 'j
College. II
OB 'JOj'bOTq vjGii; ,Yj,L.£.f 'is''
siiij -.^jilje/ioei^q 3 4>iirfo
q,;U:'i.t‘jijioe .'icnl boft-.jj •--''j
L'3,^ofi^^^siD sd bJjjoila brjs
ro bsdosucij 'll ^1 ^jllloi.
'c'jd oJ flood ©liT" ^. J3xdi.s»lo3 £ 'lo dsll'.B
iii'O eH .',.v/xIld.:doP*ilEli) eld al 05.'
ToriJonr od qnlob od ion i>IxoiiE sri
^".h-’iialm/q nsni TortiET
ni solioE'iii iloi'i'n asvis &d iio'ibllrio Jsui iiiBi'ioqf?. c el i
I
a ioEnxdo nlmovcY ^.weI enT .eili/eei iiLSSBoIq nilrf ^;..[J09'I‘Ioo ^iiLuiol'isq
-BOi/hK T^nxJDnco^o ni iiolJi;/.ooeaA ’ 'nojefi l oBsii sd^
‘-T<^
iaa noljjeoLfl>9
.aiiJ 3ii£linE -tadua noli
aJ-sln&ifjTi won ^r.iisjioceec \d jeed a'liisl alioo ; .
•'ifjxfljoo eecfij v.li-Sj-O&qeo , el^-lnaJEu: nworol nilw
‘lo aootialnsqxs ./x'inlbio ooflqnonin.oo srIJ lo i^^o
• . J.
t’.'ilnoino. '"o Jri9lo.'l'i!J& ion el no.c TEjDCc.sB snsi'l ,b
nl aqirfttB solboo ' 1 ,lEljr»ee» el eolioBia ncl
ojii 'lo ono r; : x o«sl€ e.;!;;::*’ ^noiaaoncml o.iJ
.
jn':'f:iaclBV’9h : jf. I Ij.J ;il enoJ'jo' r>v ' "co'ilo enoiii
Ion Bsoi' ^-:d of> oi oon i.‘ rtw aanijil.'o io/.&l v£n i.isffL'-’eln'-'l
-ni; aoB TnlMooe 1m£
ci bnai ^arii eeuEoad
il Yulbn> <yru ' ni '^C'lvi.iied tocci xoil jiolitl"fL>b 3di no noiii oiia icll
iE'-.i nol oajjBo Ijeot.-l-c e:iJ evB^f b<i‘= Lsncljoiia Lonrirxian £ aixw
IfVO'uiqE no b'lBW&n t-a£:l ns’ iio sni ;;j ejufirionu nolveu&d nsIx-'olJnBq
Isvcnqqsalb no ifiaj..iaxfu;o o.li •V blvibnl sno no avlioa'ils ad v^fiai
.-'onjOiTB no avlvi Dally ano:. ao .*.£.Tr
Lv.:::jd oldfij-aab oi ;n o;.J Jn.
bllr.o looiioa-on r adi nJlw aniilaex . i alionxaab*
loo ioa-enn ani :ix ncxJ:nJyBnl v.^ inaBicoXave. .-- rT tdiadsolxJ tawanfcnJf
.A ^'0 till . ^ fi-.vol '%r '' . Ixnavlr.’J .^<VI .
lE-oiba 1 Ilanno'j tub.l t'? t-doID .nbnna r.rlec^
I can not steal. I can not lie -
Indeed my sins amount to naught.
Though candidly the reason
Is, I'm afraid of being caught.
Margaret Fishback
Life Magazine
Today the emphasis in character education is on developing,
directing, and doing, rather than on passive listening to lectures on
good behavior, stories vdth morals, and future threats. Parents and
teachers often used the short-cut method to give the child a concept
of right conduct, the most common being mottoes and condensed rules of
conduct. These in themselves had little value unless based on a
sufficient number of concrete instances.
Moral discussions in the abstract have little or
no effect; the only time when discussion really
works is \ihen the children themselves contribute
to it. Morals can only be learned through the
leading of a moral life, a life of joyful, al-
though earnest activity as a responsible member
of a social group.
^
The direct approach toward effecting better behavior is be-
ing replaced or used with raore flexible methods in our modern child
clinics and the indirect method is definitely attracting the greatest
interest among educators.
Education at times should stimulate and favor
unborn tendencies, at times inhibit them, and,
most frequently of all, direct and guide them.
Harmful instincts and capacities are weakened
or inhibited by disuse, substitution, and by
punishment. Disuse is an excellent method to
1 Forest, I., "The School For the Child, From 2 - 8", p. 241
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employ when the harmful tendency is convenient
but it is never quite sure. Pimishment, to be
effective, must be so administered as to con-
nect the discomfort closely to the harmful act.
Substitution is in most cases by far the best
method for the teacher's use. The tendency of
a child to torment a kitten may be inhibited by
giving the child no kitten to play with, or by
teaching him early to stroke and feed the kit-
ten, or by beating him in case he does torment
it. The good and efficient character implies
the subjugation of those instinctive tendencies
to action which injure oneself or others the
energetic action of desirable ones, the presence
of worthy ideals and the connection of these
with appropriate acts, a multiplicity of useful
habits, the power to see and react to the ele-
ment of a situation which will issue in an act
producing the best results, the power to react
to barren abstractions such as ought, right,
and true, the power to delay decision until
enough evidence is in to warrant one in decid-
ing, the power to refrain from delaying it too
long, and the power to stand the strain of ef-
fort implied in choosing a relatively unat-
tractive course of behavior. Useful instincts
must be given a chance to exercise themselves and
become habits. Haniiful instinctive responses
must be inhibited through lack of stimulus,
through the substitution of desirable ones, or
through actual resultant discomfort as best fits
each special case. The mind must be supplied
with noble ideas through the right examples at
home, in school, in the world at large, and in
books. These ideas must be made to issue in ap-
propriate action or they may be worse than use-
less Especially important is the
actual formation of definite habits. If a man
does what is useful and right he will soon gain
proper ideas of social efficiency and of morals,
1
^ Thorndike, E. L,, Elements of Psychology
, pp,
1922.
293-294. A. G. Seiler,
jTi^irifvnoo zl \;on9r-n9-T ^ -i ro:r ' \^lqfJO
9cf oi ^dTiarafiuajjH .z’uj:. t- 'it^von si ji J;id
-noo oi e£ Jjub.: oe ad isu..;
,
.io/^ Jw'jic'ijsri tdJ oj vlsaclo Jia'iiooei^ iJ ;i Jo^n
deed 9i'i V IB*! x^’ ooar.o iaoin lU si i.' ix j-'.iijC.
*io v.OiJsbasJ 'ni' .99U ? ' 'isiiDBoJ' 9iiJ lo'i ; c^iiexi
boJsdir'nt 90'V.£ni as. ^ih' £ jasi .ioi oi blli’lo £
'
1 C , ...jj.,/ viilq oi nesjlA on -jILIo Siib 'jaivi;,
-ixH 9p.i 11991; t.u: ^xo'ua oJ :ln gaxn^erjj
jxla. 'i'-.J t9c r -M: 98B0 '..x .tJhI xillj.'.OC \d lo ,;ie
89ii [riri j'i;&a:ciVi.9 bi'G ')co*i ti:'! ,Ji
c :V'):ioL;': j . /iJofiiiejii ssoast bo asxJbA*;! '. .aj
j:\- :c b LfiGoao S'ia^,.L: aciJo.? oi
o t ,ct5ao ox-bniasr.' Ic ..oijoa oiie'iOxa’
OcCiio be ';-..iiy>x; ;'-o s.-i ..xie zl£.&bs ".'.J’lo'.,' bx
xObcc': 'io vir'jj.i a ^ .a O'lcxq-Tx ajx/v
- *1 V -t'.j C‘ 'iOiX-o - C92 : J ‘;.i.i jix .'xCi^a
io- rui ni 9a.>cl .'.oxiv .uxd’Baixa i i!
ioxt)" oi 'io-'.'O-a jeed 9 : 1 b . . a .'H-'t:;
tJii'ia
,
I doaa saoxjyBTieds . ^xi/r^d cd
x.Lbuj :iolrxl9..a v.B.'sr oi lavoi s.ii Jbi:B
- x 91M Ji.B"’". .'- ox r: ~t ^oasxivs
> Cxr ri j.'fa •
-I-'j. uioo'i xTlr-i'iin t=* .cq oalJ
^
,ax
-X^ " c-'soyj oa f iuxsbe J .ax L:»g
^
.
>'[
— J .iif "i'W'J f*v» ^ 'j. a;, c . !o itx D'^lSc"'^
adoa:. > x rxbx^'J . .v'; '-, bo ssti'v.-. \ "jojr'ix
- 3vl acir 'J’ oeaz-rcas J .OiXar.D c ir--' --, -d b- j;t
ssB'K'iS ’M & vi j'xliigfLL L'- ’.
.
X - 'dsa -^nooso
xJa bo i.oxE inoO'T.', ; ^ 9b , x.*.ix 9<J Jt-o';:
X. .oe.io 2>Xi, ixci-I b-.- iioX ' sci .d
•
-
.'09'..:
‘o '.yrx'' a. v^' Oyx LiUdOil d*'.;' ‘ ad
iio ;a: z.i sa £.'T .'-i-O I. xosqe ..oa*
.‘s t ' ,;irvo ir'"'!-: 'r’.i ..’«uan: .1 ebx cldoi ..fi
.< '
-0 . -X,-.' jf nixow 9*!.* a.L
,
; ai
'.
.1 b sb.i,; iC d a . i .' .
. .
' „':r,
—tir'i.' »i. ' -•w'iC'V 9cl ', ' ' ' ' ,'T' T
"" fu£>ic^... : ';;a= :- a r-.i
O’ .ij-CEff •’'-lia.sa b>'^ Oi.-x.fi.a Xx*cox
- a ,xv/ 9ii ! ..i- I^' at J4_.;X ^ 90b
?.La ;c ’:o Qx‘l':9 I.GXoor lo croufc 'i9,o*ic;
The following is a siunmary of two plans of character education
and a more thorough study woxild reveal to the reader the importance plajted
on the combination of the indirect and direct methods of character traita-
ing.
IOWA PLAN FOR CHARACTER EDUCATION
The Iowa Plan of Character Education Methods'^ suggest specifi|
lines of preparation for health, life in the group, civic and other
relationships. The Iowa Plan indicates the part which the social sub-
jects may play in forming right attitudes and describes means of testing
and recording the development of individual children. Mention is made
|]
of the value of the cooperation of such agencies as the home, the school,
I
the church, the public library, the moving picture and various civic
jj
i|
organizations. The entire program is integrated with the regular school
work and methods and materials are suggested which are suited to all
stages of development from the kindergarten through the twelfth grade.
LOS ANGELES CITIZENSHIP COURSE OF STUDY
The Los Angeles Citizenship Course of Study^ represents the
work of a group of supervisors and classroom teachers for use in the
Iowa Plan, Character Education Methods
.
Capital Press, Washington,
D. C., 1922.
Los Angeles, California. Citizenship Course of Study
, 1927.
II
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schools of Los Angeles. The training proposed is described as being
of two types, namely the direct and indirect. The necessity of giving
children the opportunity to carry ideals over into behavior is emphasized
as well as the importance of the example of the teacher. The play
lays much stress on the use of good literature. The authors maintain
(
that with small children one looks for stories where the right behavior
or solution is guaranteed so that right patterns and standards may be
established, but as children grow older in judgment they can handle
more problematic cases and make safe judgments.
The indirect or "Life Experience" method allows children
to develop favorable traits through challenging activities which em-
phasize everyday behavior. In these situations viiich arise, parents
and teachers can encourage the child to work out satisfying solutions
for himself and his group, giving him freedom to develop through mak-
ing his own choice. If one can't change the situation the misbehavior
should be ignored and the child should be interested in other activi-
ties, Before this situation can recur, make conditions favorable for
his success in the desirable undertaking. One should be present to
see that the right behavior recurs whenever the first situation recurs
imtil the child has learned to behave in the desired way. If enough
occurrences do not come about naturally so that the child can learn
this new and better way of behaving, other opportunities must be made
for him to practice succeeding with it until he learns it. "Behavior
has to be learned in the same repetitive fashion that schoolroom facts
I
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are learned,''^ Certain foms of behavior which are not taught by ex-
ample must be given by instruction but it is important that such
instruction be closely related to the situation.
When a child makes the right adjustment to a situation and
is made to feel the approval of the group, he is gaining an under-
standing and appreciation of what right conduct is and is developing
self-control. This growth comes in practicing it in situations where
the necessity for control is realized by the child and not the result
of directions from a grownup. In this way, children gradually ac-
quire self-discipline through the life situations they have to meet.
As a child matures he will need to be able to accept denials when
necessary. It takes a sensitive adult to know vhen to allow per-
missiveness and when to use control. One psychologist has said that
the child who, by the age of three years, has not learned the meaning
of the word "No" has had three years preliminary training in crime,
"One actual ethical situation met and solved is worth more
to the child than a dozen imaginary moral questions selected as topic
of discussion. Practice the good life rather than entertain thoughts
about it,"^
^ Waring, Ethel B., "If Not Punishment - VJhat?", Parents* Magazine
,
March, 1936, p, 88 ,
2 Character Education Methods
,
The lovra Plan Character Education,
Institution, Chevy Chase, Washington, D, C., p, 1.
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There are advantages and disadvantages in both the direct
and indirect approach to character development but current educators
seem to advocate a merging of the two methods for in developing
character in pre-school children there are times when the direct
method has been found to have the greatest value and at others the
indirect. A complete plan of character education employes all availablje
resources.
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BEHAVIOR RECORDS
There are certain deviations from good behavior that are
more or less common to all children in any environment but there will
always be variations with each individual. This makes it desirable
to study the particular child or group and note the undesirable traits
which occur more commonly and list those desirable habits which need
to be cultivated. This list or inventory of habits and attitudes may
serve as an outline in the hands of the parent or teacher of the pre-
school child. Such an outline will necessarily be changed from time
to time as situations arise which will necessitate the elimination or
addition of character traits but in the main will serve as a chart on
which to record progress made in the development of the desirable
trait.
The following inventory taken from Ruth Andrus' Study^ may
prove helpful in appraising a child's behavior and developing the
adult's ability to more accurately observe the activities of small
children in the smallest detail relevant to forming desirable behavior
patterns. It is bound to help make the observer's judgment more
analytical and challenge him to treat the child as an individual and
not just a member of a group. These observations should result in bet-
ter insight concerning the child's social development and personality
and should prove a valuable reminder of areas needing guidance.
Andrus, Ruth, A Tentative Inventory of the Habits of Children From
Two to Four Years of Age . Teachers College, Columbia University,
- 1924,- -L9-
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AN INVJilNTORY OF THE HABITS OF CHILDREN FROM
TWO TO FOUR YEARS OF AGE
I Emotional. II Social-Moral.
I
.
MOTIONAL
Part I
Does the child (2) very often, (l) sometimes, (0) never
1. Come to the nursery school unwillingly?
2. Cry at nap time for (a) mother, (b) sister, (c) home?
3. Cry viien left with adults other than teachers?
4. Ask for his mother?
5. Cry to go home?
6. Watch for his mother or father at night?
7. Cry easily when hurt?
8. Cry at the table?
9. Strike others without apparent reason?
10. Strike in defense of self?
11. (a) Resist, (b) pull, (c) kick, (d) strike in defense of
possessions?
12. Throw himself on floor when crossed?
13. Cry when crossed?
14. Cry and hit when crossed?
15. Sulk vhen crossed?
16. Strike or hit the furniture when crossed?
17. Do something he knows he should not do when crossed?
.
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Show annoyance at the action of any other child?
# i
)
19. Show annoyance at the action of any special child?
t
•j
H
l|
20. Show annoyance at the action of teacher or any other adult?
!l
II
21. Vomit as a result of anger?
I!
22. Seem frightened by (a) children, (b) teacher, (c) aaults?
23. (a) Shrink, (b) cringe, (c) cry when spoken to?
24. (a) Shrink, (b) cringe, (c) cry at a loud noise? i
i
25. Become frightened when climbing?
1
1
1
26. Become frightened when up high?
1 27. Become frightened when swinging?
1
toCM Fear thunderstorms? i
i
29. Have special or peculiar fears? Illustrate.
i
1
J
30. Fear animals?
1
1
1
31.
j
Fear (a) worms, (b; insects?
I
i
1
i 32.
1
Worry?
i
33. Vomit as a result of fear?
1
1
34. Hit or abuse pictures?
1
35. Destroy property? i
36. Tear flowers or pick them to pieces?
1
37. Laugh at the mistakes or disasters of others?
1
i
38. Appear listless, i.e., indifferent? Illustrate.
II
1
k
t
# 39. Giggle? ii»
40. Laugh without restraint?
j
1
41. Let others take his toys without protest?
j
42. Hesitate to do anything new?
li
1
j
I
1
1
1
1
i
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43. Seem conscious of the observation of others. Illustrate.
i+4. Seem to be easily h\amiliated?
45. Seem to be easily confused?
46. Show indications of stereotyped reactions? For example, feel
it necessary to run around the sand box before going down the
slide or starting any other activity?
47. Show marked dislike for any person, thing, or food? Illustrate.
48. En joy inflicting pain?
49. Enjoy seeing others suffer?
50 . Enjoy inflicting pain on himself?
51. Enjoy having others inflict pain on him?
52. Like disgusting things, scenes, or smells? Illustrate.
53. Have to be put in his chair at the table?
54. Have to be coaxed to taste his food?
55. Have to be forced to taste it?
56 . Push his food away?
57. Refuse to swallow his food, i.e., spit it out?
58 . Hold it in his mouth a few minutes before swallowing?
59. Show any tendency to regurgitation, i.e,, allow the muscles which
control his swallowing to reverse their action?
6C>, Eat food picked up from the floor?
61 . Put things in his mouth?
62
.
Play with his belt or clothing?
63 . Pick his fingers, nose, or face?
64 . Bite his nails?
65 . Suck his thumb?
66. Suck his fingers?
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67. Twist his hair?
68. Swing his foot?
69. Stiimble or fall?
70. Twitch in any part of his body?
71. Indulge in peculiar facial expressions?
72. Seem excited by the presence of other children?
73. Seem excited by any activity?
74. Have rapid emotional transitions?
75. Show jealousy of playmate or adult? Illustrate.
Part II
Does the child (2) very often, (l) sometimes, (0) never
76. Come to the nursery school very willingly?
77. Do something strenuous to control his temper when angry, e.g.
walk the floor, rock very fast, etc.?
78. Listen to music at all?
79. Listen to music with apparent pleasure?^
80. Ask for music
81. Sing or hum to himself?
82. Express himself rhythmically?
83. Attempt to play the piano without great discord?
84. Notice pictures?
85. Seem to enjoy looking at pictures?
^ If 79 is answered affirmatively, answer 78 also.
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86. Voluntarily go up to flowers?
87. Voluntarily smell them?
88. Arrange them with care?
89. Caress them?
90. Notice pretty colors?
91. Like the feeling of fur, buttons, velvet, etc.?
92. Jump, run, shout, or sing merely because he is in good spirits?
93* Appear cheerful?
94. Enjoy initiating any activity?
95. Laugh from sense of power, i.e., over success in some activity?
96. Laugh at the fun of things, of happenings?
97. Laugh at a story v;hich contains an absurdity?
98. Fold his hands during grace?
99. Close his eyes during grace?
100. Sit or stand quietly during grace?
101. Say grace?
102. Respect the teacher?
103. Respect authority?
104. Show special attachment for (a) teacher, (b) playmate, (c) toy,
(d) chair, etc.?
105. Appear demonstrative?
106 . Like animals ?
107. Sit down at the table with apparent enjoyment?
108. Enjoy his food?
109. Look surprised at the result of his ov/n act?
r

110. Look surprised at the result of the action of another?
111. Shovr surprise by ejaculation or sound?
112. Show surprise at a strange object?
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IV SOCIAL-MORAL
Part I
Does the child (2) very often, (l) sometimes, (0) never
1. Play with any one particular child?
2. Play with any child without preference?
3. Play with the group, i.e., with several children?
4. Share toys with one particular child?
5. Share toys with any child?
6. Seem acceptable to the group, i.e,, do other children like to
have him play with them?
7. Cooperate .with the teacher in serving meals, etc.?
8. Seem friendly with all the staff?
9. Seem friendly with only one member?
10. Seem friendly with adult visitors?
11. Seem friendly with new child?
12. Try to make nev/ child one of the group?
13. Seem interested in children in the group?
14. Seem interested in only one child?
15. Help any child in a difficulty?
16. Show sympathy for any child?
17. Show sympathy for any adult?
18. Seem willing to receive help in washing, i.e,, not wish to do
it alone?
19. Seem willing to receive help in dressing, i.e., not wish to do
it alone?
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Seem willing to receive' help in making his bed, i.e., not wish to
do it alone?
Wash himself without help?
Dress himself without help?
Make his bed without help?
Feed himself?
Amuse himself?
Ask for help in any activity?
Imitate others in choice of toy or game?
Imitate others' vrords or actions?
Initiate games?
Appear to be imitated by others?
Appear as a leader in carrying out the suggestions of others?
Obey willingly?
Wait his turn willingly?
Get toy to give to another child?
Give up toys to others willingly?
Recognize the rights of others, i.e., priority of claim on
playthings, etc.?
Show a sense of fairness? Illustrate.
Wait until all are served before eating?
Stop crying when told to?
Accept refusal pleasantly?
Say "please", "thank you", etc., to the teacher?
Say "please," "thank you," etc., to children?
Hold gate or door open for others?
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Hand things to others at table and elsewhere?
Voluntarily shake hands with anyone?
Tell the truth?
Distinguish between fact and fancy?
Appear to be affected by the teacher's approval?
Appear to be affected by one child's approval?
Appear to be affected by the group's approval?
Take responsibility for hiiriself?
Take responsibility for others younger?
Take responsibility for others of his age?
Try to boss?
Part II
the child (2) very often, (l) sometimes, (O) never
Prefer to play alone?
Excite the group by his presence?
Day dream?
Show a tendency to negativism, e.g., say, "No, no," to any
suggestion or person that comes to him?
Seem to be contrary?
Deliberately annoy any one child?
Annoy any child?
Tease any child?
Disobey wilfully when he understands what is expected?
Assume an expression of defiance?
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65 . Do something he knows he should not do if he thinks no one is
looking?
66
.
Seem impatient for his turn?
67. Take a toy from another?
68
.
Grab toys?
69. Give up toys unwillingly?
70. Lie for self-protection?
71. Lie for the protection of others?
72. Tell impossible tales of things done, seen, or possessed?
73 . Tell tales, i.e., tell the teacher of another's mistakes or
transgressions?
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Suggested questionnaire as to the
state of happiness of a child.1,
Is he free from worry, fear, ill health, strain, or a sense
of inferiority?
2, Is he interested in his play?
3. Does he have an opportunity to express himself?
4.
Does he have freedom and help in following his characteristic
interests and in developing his special talents?
5. Is he being given time to learn things and to achieve emotional
stability?
6, Is he given time to adjust to other people and a chance to
contribute to group enterprises?
'i
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Character tests help the adult to gain a knowledge and an
understanding of the strong and weak points in the personal character
of the child and suggest to him the things he ought to do and ought
not to do in forming the right kind of habits. The following items
are taken from a character test prepared by the Character Education
Institution.^ It should be given only as often as though necessary
to keep the suggestions before the pupils.
A CHARACTER TEST FOR PRIklARY CHILDREN
1. Did you sleep ten hours or more last night?
2. Did you wash your hands before each meal yesterday?
3. Did you wash your teeth yesterday?
4. Did you put away your wraps vrfren you came home from school yester-
day?
5. Did you arrange your clothes last night so that they would be
easy to find and put on this morning?
6. Did you go straight home from school yesterday?
7. Did you try to keep from soiling or tearing your clothes yester-
day?
8. Did you step aside to let anyone pass you yesterday, on the
sidewalks, in the halls, or at doors?
9. Did you do anything yesterday that you ought not to have
done?
1 Character Education Methods, Character Education Institute,
Chevy Chase, V/ashington, D, C., 1923.
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10, Did you share anything (apple, candy, nuts, cake, etc.)
vrith brothers, sisters, or playmates yesterday?
11. Did you cry yesterday?
12, Did you complain when asked to do anything yesterday?
13. Did you quit playing or pout yesterday v\hen you could not have
your own way?
1/4.. Did you quarrel with anyone yesterd^?
15. Did you go away from home yesterday without telling anyone
where you went?
16, Did you bite your finger nails or put pencil in your mouth
yesterday?

PERSONALITY DEVELOPMENT AND SOCIAL BEHAVIOR^
A, Characteristic emotional behavior
1, Evidence of presence or absence of emotional tension
a. Emotional behavior in extremes of degree or
frequency (Anger, fear, affection)
b. Habits or behavior indicating emotional tension
(Thumb-sucking, nail-biting, masturbation,
scratching, biting, pushing, screaming, throwing,
uncontrolled hugging, kicking, etc.)
2, Feelings toward others
a. Does he show friendliness?
b. Does he act generously?
c. Does he ever exhibit jelousy?
d. Is he ever sulky?
e. Is he sympathetic?
f. Is he ever cruel?
3, General tenor of emotional life
a. Is he inclined to be moody?
b. Does he seem to enjoy life?
c. What is his 'tempo”?
B, Characteristic social behavior
1, Under what circumstances and to what extent does he
a. Let others participate?
b. Contribute to ideas of the group?
c. Participate in the group?
d. Secure cooperation of others?
e. Direct a group?
f. Accept appropriate individual and social responsibilities?
2, Is he dependent upon social contacts for entertainment? Is
he able to work or play alone and enjoy doing so? Does he
show a desirable balance between sociability and social
independence?
3, Contacts with adults
a. Independent of adult in appropriate situations
b. Dependent on adult in appropriate situations
c. Is easy in contacts with adults (Not showing off, not
defiant, not over-dependent on affection or attention
or approval, not mthdrawn, not self-conscious, affection
is open
,
natural
,
normal)
Updegraff, Ruth, Practice in Preschool Education
,
McGraw-Hill Book
Company, Inc., New York, 193^, p. 317-318.
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4. Situations involving personal and property rights of himself
and others
a. Distinguishing between his own and other's material
b. Methods of defending his own justified rights
c. Respecting rights of others
C. Attitude toward reality
1. Ability to criticize himself at appropriate times
2, Recognizing his own part in failure
3, Ability to accept failure as encouragement to further effort
Which, if unsuccessful, is faced effectively
4. Accepts success gracefully.
D. Personal Attributes
1. Sense of h\amor (Readiness to see the funny and amusing side
of things. Not frequency of laughter. The extent of
likeness to adult humor)
2. Dependability
3. Genuineness
4. Wholesome outlook on life (Attitude toward self and others.
Gemiineness, Enjoyment, Few fears)
5. Popularity in group
The anecdotal behavior record of actual behavior responses
in children in situations in the classroom and outside has also been
advocated as an objective method of measuring character growth in
children. It is kept preferably by several persons such as the
teachers, the parents, and the principal. The persons making the
report attempt to record exactly what happened without adding
interpretations of their own. "Anecdotes carefully recorded over a
period of time give an objective picture of the personality of the
child in action",^
V/e must bear in mind that undesirable behavior is the
result of a discrepancy in the function of the individual as it re-
lates to his environment. As all childroi do not react similarly to
1 Bowes, F. H., "Anecdotal Behavior Record in Measuring Progress in
Character" . FfibninrT^
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the same sitiiations the remedy is to change the child or his environ-
ment or sometimes both. A knowledge of the child in his home and
community setting, and an acquaintance with his past experiences is
fundamental to understanding why, at a given moment, he responds as
he does. “Careful workers have long recognized the desirability of
having comprehensive ciomulative records for each child. ^ Tests have
been designed for testing a knowledge of right and wrong, ethical
discrimination, legal information, and good citizenship. The weakness
in these lie in the fact that a child may know and give the socially
accepted answers to many questions in order to make a good impression
without giving evidence of it in his behavior. Another form of test-
ing is the devising of situations in which behavior has an opportunity
to occur. Such attest is the May and Hartshome". Character Educa-
tion Inquiry,^
Committee on Education Diagnosis, Thirty-Fourth Yearbook of the
National Society fot the Study of Education
. 1935
, p. 392 .
Distributed by Bureau of Publications, Teachers College,
Columbia University, New York City.
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From this study the vrriter concludes that good character is
j
1
1
not a heaven-sent gift or accidental but is caused, growing out of
j
1
our daily activities, and that the whole force of education through the!
i
i
i
home, school, church, and community must be employed against the dis-
;
1
1
1
i
integrating forces of social environment. "Reasonable conformity to
j
i
1 social demands, freedom from persistent emotional disturbance, health,
|
a willingness to face facts, a favorable social environmoit, and a
|
recognition of the value of character"^ should result in an integra-
|
1
1
tion of desirable personality and good character. No one method of
1
1
1
f
teaching character development will reform the world and regardless
j
i
i
1
I
•
i
1
1
1
of the method used there will always be good and bad behavior in
I
j
j
children. The best we can hope for is an improvement in their behavior
1
i
1
J
1
through an improvement in their attitudes toward right and wrong.
j
1
These suggestions are not scientific procedures nor are they 1
1
I
adequate to meet every situtation, but they are suggestive methods i
1
1
possible for any mother or classroom teacher that may be found useful
1
1
1
i
1
in the character education of the pre-school child. No rigid formula
1
1
j
1
1
can be followed, for no two children will have identical experiences.
1
I
1
but children may be trained to make proper ethical responses to
,
1
i
i
^ Betts, George H,, Foundations of Character and Personality, The
Bobbs-Merrill Company, New York, 1937, p. 36l.
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situations which confront them. Every time we help a child accommodatei
his behavior as an individual to the group vre are contributing to his
development in character. It would be futile to strive for uniform
results in behavior of children because of individual differences.
The reactions are bound to be varied, some showing improvement while
others will appear to be little affected by the training given them.
Character traits come from repeated practices and can never
be completely generalized, for the people who are dependable in one
situation may not be in another, but they can be reliable enough so
that behavior reactions may be reasonably predictable. In the grow-
ing informality of our schools today, situations constantly arise
which offer opportunities for effective training, and it is through
the daily contacts with his associates at home or in social groups
that the child can be more clearly taught to understand the type of
behavior v/hich is considered right. Results may be e»Dected to be
slow because the process of forming habits is slow so we should not
expect too immediate changes in the child but "it is gratifying to knowj
that n’iost children are sufficiently plastic to be in time influenced
for good"
,
Too often people have failed to recognize the simple truth
that a child cannot be broken up into parts — one for the parent, one
for the neighborhood, one for the school, and another for the chiarch.
1 - 'IMcLester, Amelia, The Development of Character Traits in Young
)|
Children
,
Charles Scribner's Sons, 1931. p. 23.
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"The child is an indivisible v/hole as he grows from infancy to manhood
and must be planned for and served as such,"^ As soon as a child is
born he begins to accumulate habits and traits, desirable or otherwise, '
ii
and the earlier he receives sympathetic correct training in self-controiji
and wholesome behavior, the sooner he will begin to live in more
socially approved ways.
Children in Democracy, General Report Adopted by the White House
Conference on Children in a Democracy
,
Children's Bureau,
January 19, 1940, V/ashington, D. C., pp. 8-9.
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